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ABSTRACT

There is a growing focus on the role that socideral and psychological factors play in secondifgmdanguage
achievement (Gardner & Mcintyre, 1993: Gardner &Hly, 1955). The purpose of this study is to idgntihe socio-
cultural and psychological factors of the EFL leamand how they respond to the target languagdereulThe challenges
the teachers usually face in an EFL classroomaaie 6f motivation among students to language legrmainly in the
productive skills: speaking and writing. Studentssitate to converse in English, and fail to wrientences with
appropriate syntax as they lack schematic knowledgjeh is socially acquired and depends on thenksés culture and
the native language culture. Teachers have noteffemstructional strategies to overcome the peotd, as they lack
awareness of the learners’ culture and ways to dfis lack of awareness with the target languadfeie and the learning
styles of their learners. This paper explores thkural and psychological factors of the EFL leasn&vith special
reference to Omani learners and their impact ogetatanguage acquisition. This paper presents Hwvtéaching
resources and teaching practices could be adaptelijh the target language culture with the caltlmackground of the

learners.

KEYWORDS: Socio-cultural and Psychological Factors, Targendumge culture, Affective Learning Styles,

Innovative Teaching Practices
INTRODUCTION

Culture refers to traditions, beliefs, values, ousd, way of life, and social organization of a graur country.
Language acquisition involves the learners’ nativiture and the target language culture they amieg. Baker (2003)
proposes certain principles that teachers and desushould both know in language acquisition. Awass of the culture
of the learner is essential in language learninguire and language combine together to enaldderner respond
positively to the learning environment. An EFL desom comprises learners from different culturatdgmounds and

thereby endowed with unique learning styles.

A learning style is defined as “The composite ddirettteristic cognitive, affective, and physiologifsctors that
serve as relatively stable indicators of how leesngerceive, interact with, and respond to theniegr environment.”
Schmeck (1983) (p.2, 3).

Background of the Study

The major population of Oman is Arab and the coumortrays a wide variety of cultural groups andalo

languages. It is said that about more than 10 réiffelanguages are heard every day in the Soukdustat city and
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Muttra, and less than half of these are spokenhbyldcals. A few languages are no longer heard @snaequence to

Oman'’s fiscal growth and influence of expats ofatint countries.

To be precise (National Report on Quality Educatio®@man — Ministry of Education 2004), about mtivan 10
languages are used as first languages. In addiiokrabic, other languages like Persian, Baluchisiu, Swabhili and
Somali are spoken. Apart from the above mentioaeduages Lawati, Zadjali, Gujarati, Qarawi, Ahrgtiyoti, Bathari,
Hikani and Harsusi can also be heard. Teachingiéingh such a diversified context is not a simgskt If in such a
context English is presented in appropriate insiwnal strategies that do not give attention togbeial context, diversity
and students’ backgrounds (Johnson and Johnsor®)1fi8 English Language education would result @gative
outcomes (Yu, 2006, Johnson and Johnson1989: McKa8/7). These negative outcomes may include lodacational
attainment, resistance to new information, incrdaself-centeredness, and undesirable relationsltigiggorized by

resentment, stereotyping, denial and prejudicesig@pher, 1993, Johnson and Johnson 1989).

This study explores how the students of Oman ra$porianguage acquisition and how the teachinguress
and teaching practices could be aligned to bringramess of the target language culture. The leafnem different
communities described their learning experiencey anl Arabic. However, they are often taught in Aralof other

Northern Arab teachers such as Egyptians, Jordsuaiat the Tunisians.

Language instructors, both native speakers andnatime speakers, are employed by different unitiessiand
colleges throughout Oman. There is no standare@maticurriculum in Oman and therefore every teatbaches from a
syllabus followed by individual colleges. Teachiach in different ways that might not have angvahce to the learning
styles of the students and their conceptions orthmdrile learning can be different (Newton, L.199%he choice of
teachers who are familiar with the socio-culturatkgrounds and who can employ this knowledge toerstdnd and
improve students’ motivational orientations is dmotimportant factor that educational authoritibewdd consider when

designing English language programmes.
Significance of the Study

As with first language acquisition, it is believitht a second language is learned through naemdencies and
through interaction with the learning environmetis. emphasized that social interaction is esskeimti&FL acquisition. In
the present scenario, learners begin to acquirsytsiemic knowledge of the language and they drgesied to different
structures of the target language which differ friva native language. Learning becomes interestithg when it is done

in the social context and interacts with nativeadges.

Language Acquisition involves communication withtima speakers, involving pre-existing knowledge on
different concepts. It further depends on individdifferences, teaching learning styles and clamsr@nvironment. This
paper presents a paradigm shift to creating amlltexture in the classroom and bringing awarenégise target language
culture. Nunan et al debates the significance efrirctional technological resources to provide tuna language in

context, and placement of English on the nationaiculum.

Oman is compared with the region of Ontario in @aavhere learners are taught French as a secogddge,
and consider the situation in Oman learning Englisla foreign language asunrealistic. “... The sttgleeed in excess of
four thousand hours of French to reach the levelroficiency needed for university study througl thedium of French”

(p. 3). On the other hand, the Omani students vecaimaximum of 500-600 hours” (p. 3) of formal Esiglanguage
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learning in schools. Limited contact with the tdardenguage is reflected in the reduced chancesufaffected
communication and interaction with the English laage. The study aims to explore ways to creatdtaralitexture in

the classroom to cater to the needs of the sodiaraeliand psychological factors of the Omani lessn
LITERATURE REVIEW

The focus of target language learning is on tharatient of linguistic competence (Johnson and Johi989),
and to successfully communicate with an overaligleage competence that includes sociolinguistic etenge like
grammar, discourse and tactical competence. Hésaehing the English language in isolation fromshedents’ cultural,
social and psychological backgrounds may make Emdlanguage learning and other academic and ssidlE of their
EFL education (Cai, 2002: Christopher,1993, Bar#@3) futile. The mainstream English teachers actiossvorld teach
students with no intention of bringing awarenestheftarget language culture to relocate to coemtriith English as their

mother tongue.

People from different cultures think differently afomas (1983) points out, when it comes to spegkin
English, we observe students feeling shy when spgaiith other people. Research illustrates thatders with adequate
language competenceas well still exhibit inacc@socivhen communicating with native speakers (HenZid988; Ji
Peiying, 2008). The social and cultural values @layajor role on the realistic principles of thedaage, and these cross-
cultural differences in perceiving the languageehaggatively affected communicative competencéi@iusers’ linguistic
choices, which finally result in socio pragmatiddees. Study by Truitt (1995) demonstrates thatdttitude and beliefs of

student toward starget language acquisition mdgrdifn cultural factors and past experiences.

A Study by Horwitz (1988) at the University of Texaxplores the beliefs of learners from differeationalities.
Her learners believed that an hour a day in legrairforeign language would make one fluent withiio tyears, while
some learners believed that it would take threfeveoyears. Horwitz (1988) research confirmed gbpsveen teacher and
learner beliefs probably which resultedin reduasdrner confidence and satisfaction with the clasissan unwillingness to
participate in communicative activities (p. (p. 293he concludes by emphasizing that “Teacherslikédly encounter
many unanticipated beliefs; some enabling and siouhg detrimental to successful language learnirfgreign language
teachers cannot afford to ignore those beliefeaf/texpect their students to be open to partidekching methods and to
receive the maximum benefit from them”(p. 293). Thml purpose of teaching English in college isamly to develop
students’ language proficiency but in interculturgkraction as well. English teachers should idelteaching learning
practices to improve students’ contextual use eftédrget language so as to help in acquiring concatine competence.
Pragmatic failure as defined by J. Thomas (1983this inability to understand what is meant by wizasaid”. He Ziran
(1988) views that pragmatic incompetence refers“falure to achieve the desired communicative dffaén
communication”. English language learners exhibittextual incompetence of the language though tiseyappropriate
sentences in syntax, when they break the rulespmimunal practices, or pay attention to point wfeti space and receiver
of the language. Thomas (1983) the integral patagfet language learning is pronunciation as & &a impact on the
learner's communicative ability as well as perfonoe Lack of appropriate communicative skills caduce the learner’s

self-esteem; limit public interactions, negativéiraations of a speaker’s abilities and credibility.

Psychological factors such as anxiety, self-estemativation, and extroversion/introversion play ajom role on
the speaking skill. Students believe that aspemtsearning instructors, teaching practices and whass environment are

the three most demotivating factors for effectivemenunication skills. According to the teachers’ gegtion, the
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demotivating features are related to teachers thks time and classroom environment.

Language acquisition entails two types of knowlede systemic or the learned knowledge and thersatic or
acquired knowledge. In L1 learning, the child acesiithe two types of knowledge simultaneously. Adog L2
language depends on the learners pre-existing latgel when new knowledge is emerging. For this reabe course
book which presents the fundamentals of the foregguage culture and the essentials of langualigbie to impede the
natural inclination to acquire the foreign languagberefore, the teacher in the classroom shoudph dhe two cultures

and adapt such teaching materials for effectiveifpr language acquisition.

"Language acquisition does not require extensive ab conscious systemic knowledge which involves
grammatical rules, and does not require tedious."dBtephen Krashen. Krashen's in his theory afosd language
acquisition emphasizes two independent systemeafrsl language performance: 'the acquired systedn'tlae learned
system'. Children learn a second language subaarsdgi akin to the development of first languageyth@dergo. To

acquire a second language one should communictienafive speakers of the target language.

On the other hand, learning of a second langudgss falace in a formal learning environment gettmgnow the
language, and grammar rules. Krashen states thais#tton of a language is more important thandeay a language.
With that in mind, the point to ponder is that Omkearners are not provided with opportunitiesriteract with native
speakers of the target language and faculty insbmnel practices fail to create a formal learningvieonment that

encourages second language acquisition among $suden

With regards to higher education, Gibbs (1995) emsj#ed variety of factors which influence studesarhing.
For example: some students attend a course becausge regulations oblige them to do so, while st so out of
interest. Some learners are inclined to seek utatet®sg while others simply want to pass the exatiom. Most EFL
learners adopt a surface approach to learning inhwhformation is treated as unconnected factsr{iMand Saljo, 1976,
Biggs, 1987; Entwistle and Entwistle, 2002).

In learning a foreign language things need to kbd sad read which have not been said or read hefore
Regularities and patterns in the language needcetadticed, acquired and applied to new situatidseign language
teaching may be used to foster intercultural urtdading (DFES, 2007: Conteh, 2008).

The study thus poses the following Research obgstior exploration.
Objectives of the Study

» To explore social-cultural and psychological fastioat affect foreign language learning.
» To identify the negative learning outcomes in laagglacquisition.
* To recognize the impact of these factors on languearning.

» To explore the impact of teaching resources oretdegpnguage culture.

Social Factors in Language Learning
Family background

Sami Dadi (2011) investigated the impact of sotdators on language learning and he emphasizednibat
Omanis hate English and are not interested in ilegrine language, but more willing to find jobs.ejhhave a kind of

hatred to learn this language and are lazy andesseand lack motivation to learn the language fitther added that
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some living conditions don’t enable people to leknmglish and that it depends on the character efp#rson, maybe
he/she doesn't like learning languages, cannotnstated the language because of their low learnamgcity. The beliefs

of the Omanis are that English is the language estéfners.

They are not encouraged to learn the languageegsdbn’t find it useful learning it and theybelietleat they
don’t need it in their jobs. Therefore they don’am to make any effort in learning it. They canffoed to go to

institutions and language schools to learn Eng(iSami Dadi 2011)

The Omani learners are not good at English fromvérg beginning. They learn without making any piccand
their time is not organized. They find it diffictth memorize some words and grammar rules. Coraté@ron learning
and retaining information is not easy. (Sami Da@ll®). The Omani learners believe that the teadhen& have a good
teaching style and the lessons are monotonousnweithnovation and games. The teacher also doesiKernhe content of
the lesson easy and aren’t encouraging. The staidtée the subject when the teacher is angry, eeréul and doesn't

express amusement with students. (Sami Dadi 2011).
Social and Cultural Influence

The Omani learners from the different regions ofa@mvhich are distant to the cities are influencgdriends
who block the way to learning. People tell thens idifficult and complicated. They are influenced pgrents,
grandparents outside environment and the societni{®adi 2011). They consider English a strangehi® society and
believe that it is not the language of the QurameyTbelieve that it may destroy Arabic as they gefreserving their
language. Omanis say this is a Western languagel@mitiwant to improve their way of thinking. Someople consider it
a strange language with a different culture tortheciety and that if they learn English they w#teive the influence of
the Western civilization and that the Western wasldhot interested in learning Arabic. They are mopressed by the
behavior of English people and hold tight to theaditions and customs and tend to hate the toaditand customs of the
English people.

They lack open-mindedness and aren’'t aware of ativélizations, and don’t know enough about thegaage
and its importance.(Sami Dadi 2011). However, with advent of technology and the social media, emess of the
target language has long been set in and studdgtating to cities are no longer strangers to #rget language culture.
The onus lies on the teachers to explore teachiagtipes to align the local culture with the targetguage culture for

effective language acquisition.
Psychological Factors

Psychological factors such as anxiety, self-esterativation, extroversion/ introversion play a nrajole on the
speaking skill. These factors if not understooddpaes negative outcomes which include lower schiolastainment,
resistant to new information, increased self-castteess, and undesirable relationship, charactetizedesentment,
stereotyping, dissension and prejudices. Low acaderhievement often results in a diminished sarfsself-efficacy,

low self-confidence, and deactivated motivation divérsity in learning styles.

Learning style is defined as “The composite of abteristic cognitive, affective, and physiologi¢attors that
serve as relatively stable indicators of how lesngerceive, interact with, and respond to the niear
environment.”Scheck (1983). According to Scarc€ll890) learning stile is “cognitive and interactibmatterns which

affect the way a student identifies, retain infotioxa and feel; (p.12). In the process of teachind kearning English as a
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foreign languagethe learners’role takes a backgeidie learning process. This is evident from thet that the students’
ways of learning English as a foreign language ¢béorth EFL) are rarely, if not never, attendecbyothe majority of
teachers at university level. In other words, ursitg teachers do not heed the importance to @stabhd identify the
learning styles of the learners’ in spite of theivareness that there are many ways to teach asaheto learn, and that
students do not all see their learning in the samy, i.e. students have very different prefererioediow, when, where
and how often to learn. Firstly, learning stylgtie way an individual acquires new information wWhinvolves cognitive
skills including the affective and psychologicahits of the learner. The learning style of eachviddal is different
because it depends on their cultural backgrounctlaid pre-existing knowledge. Once the learningest are established

in an individual they remain the same in any gisination.

Language acquisition involves different types ddrféng. Benjamin Bloom (1956) recognized three sypé
learning styles in classroom environment.
» Cognitive learning style
* Sensory learning style
» Affective learning style
e Personality learning style

e Psychomotor learning style

The cognitive learning style involves knowledge ahd development of intellectual skills. This indhs the
recall or recognition of specific facts, procedupatterns, and conceptsthat serve in the developwiemtellectual

abilities and skills.
AFFECTIVE DOMAIN

To attain the cognitive domain, the teachers shdaddaware of the socio—psychological factors whace
explained by the affective domain. This domain udels emotions, feelings and one’s attitude towdedsning. It

emphasizes ideals, admiration, passion and mativédir learning.
The factors of the affective domain explainthe de@apbehavior to the most intricate:
The factors of Affective Domain are

Receiving Phenomena

!

Responding to Phenomena:

[

Valuing:

!

Organization

[

Internalizing values (characterization)
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Affective Domain of SLA

The impact of the factors of the affective domaimlearning is the intrinsic factors of affectivitpersonality
factors within a person that contribute to the egsoof language learning and the extrinsic fac&wsio-cultural variables

that emerge as the SL learner brings not just amguages into contact, but two cultures.

Personality Factors in Humans and their impact on 8A

.......

Stereotype

Close mined rejection

Egocentrism

Egocentrism includes the self-esteem or ego ofghmers and the irinhibitions. Those with wealadf-esteem
prevent communication in English due to a weakragife ego, which leads to lack of self-confidemte situation or

task. Self-esteem is an individual's beliefsabaotdelf of his capabilities which enable him to seed and be worthy.
Stereotypes

Learners form stereotypesof the instructors basedutture and language in an EFL classroom. Inhiegcand
learning English as a Foreign Language, the learsee their instructors as members of a partigrzup formed on the
basis of the country they belong to and the langubhgy speak. Learners form stereotypesas theyaafamiliar with the
culture and people from countries other than tbein. Due to lack of familiarity they make a steggu of all individuals
(Hurst, 2007) in the FL classroom. They assumebgitgavior of the individuals in view of their ownltuwe and shape
attitudes towards them. Hofstede’s (2001) form afiaus cultures is evident that different viewstba same perception
on stereotypes may lead to prejudice or intolerdnagroups of people that come from diverse cutuFer this reason,
the teacher’'s must be intermediaries between tted kulture and the target language culture inle¢hening of English as

a foreign FL and culture learning.
Close —Minded Rejection to New Information

The affective domain emphasizes the affective arpgrament learning style which brings to light teems

tolerance and intolerance of ambiguity or uncetyain

Ambiguity tolerance learners are who readily acaepiv or ambiguous information and are said to benep
minded or ambiguity tolerant learners. On the othand, ambiguity intolerant learners are said toclmse-minded,

opposing any new and contradictory information.

When learners are ambiguity tolerant in learningythave inherent qualities that help them accefdamitiar
contexts and content of a high measure. Individuétls such a learning style are open to ideas whiely oppose their
opinions and points of view. On the other hand, dnhgbiguity intolerant individuals are not open ®wninformation

andare liable to discard content that opposes éx&sting thought process. These learners predeniieg in less rigid, with
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no threat to their self- esteem and in more sketdda@ning environments.
INCORPORATING CULTURE IN THE EFL SYLLABUS

Keeping in mind the socio cultural and psycholobfeators and the negative outcomes mentioned ahibie
essential to incorporate culture into the syllabnd explore relevant teaching practices. TheEFksmhooks incorporate
the culture of the target language to a large éxfEme syllabus should thus be made as adirectioihé methods of
English teaching and just no to actually develapgtudents’ ability in the language skills. To gre culture of L1 with
the target language culture, teaching English reguspecific methods of cultural teaching. As instiBFL settings, the
learners are trained for tests and examinationsrgadration of culture takes a back seat. Considethe importance of

syllabus in English language teaching, integratinigure into the process must not be ignored.
Designing a Culture-Rich Learning Environment

It is a known fact that providing all EFL studemtgh a learning environment that offers naturaéraction with
native English speakers is almost impossible. Tbezeit becomes the responsibility of the teacliersreate a learning

environment that integrates the culture of L1 wfté target language.

EFL teachers can use videos, movies and role-ptagseate real life situations to introduce theyéadanguage
culture to learners in addition to the linguistiput. Teachers should enable their students tefemacquired knowledge
to real life situations. For example, the teactsr first show a video on different customs of thmét language like",
Greeting people”, and then plan activities enaiplstudents to greet each other in the target lagggu@io ensure that
students perform the activities effectively, teashghould create awareness among the students thigotatrget language
culture in advance. EFL learners are usually cadusith the customary language patterns acquiretbss and may not

be able to transfer them to real life contexts.

For instance, EFL learners are taught to gredtentarget language “Nice to meet you. ---Nice temm@u too.”
by the teachers in the initial stages, but thenkeia should know that there are different waysregtings used by native
English speakers. English teachers should inculmagmatic knowledge among students and to useanttes from both

the language and pragmatic perspectives so agamaimrrect understanding.
Authentic Teaching Materials to Enhance Cultural Knowledge

In countries where English is learned as a forddgnguage, it is obvious that students do not hasr enough
opportunities to have direct interaction with natespeakers. In such a scenario English can beradquily when they are
exposed to authentic learning materials, espechalien learning English in Oman where they do notehanany
opportunities to have direct communication withiveEnglish speakers. So as to increase the lesdpexctical usage of
the English language, apart from course books,eatithteaching materials like novels, magazinesspapers, movies,
English shows, short stories, poems, menu cards, ladflets, brochures, tickets, TV and radio ameements and
manuals could be used. Authentic materials creatavaareness of the social conventions, customstshalh the target
language culture, which helps students understamd¢havior and thought process of the native gwsaKhis practice

enables EFL learners to use English close to ttieenspeaker in social interactions.
Instructional Practices to Align Target Language Cudture with L1 Culture

It is essential for teachers teaching English désreign language to undergo professional developriekeep
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themselves abreast of new trends in teaching metbgg. They also need to be totally aware of thglish language
culture by referring to available resources likerfamls, books, attending academic conferences aidgt up research
projects. Teachers’ competence in the practicajeisd the languagemust be enhanced as well bymgaddaterials related
to pragmatics of the language as the teachergapemsible in transferring the language and cultéitbe native language

to the learners.
The following are different ways to effectively pnoting the target language culture:

Authentic materials: Watching films, videos, the BBC news or TV showes inculcate appropriate non-verbal
communication in students like the use of apprépripace and eye contact with the audience anab$iigestures. On
the other hand, reading authentic materials sucheagspapers, novels, and story bookswith real lagguprovides
information about the values and norms of the eafinglish speakers. These materials help studemtsove their

listening and reading skills.

Proverbs and idioms Proverbs and idioms are good examples whichakfffee target language culture as well as
are very informative about the two cultures. Thppear to convey the customs, cultural beliefs,adamnventions, and
norms of the target language. They enable a larglemgner to understand some of the thoughts, enm®tnd views of
the speakers of target language. For this reasachérs should include idioms to have better congation strategies.

They are short, funny and follow a rhyme patternchitreates an enthusiasm in learning.

Role plays Learners can be provided with real life conteftshe target language culture to practice speaking
a natural communication. The learners should beiged with opportunities to transfer acquired skithto real world

contexts.

Collection ofcultural items: Learners can be assigned to collect items relkatele target language culture like
pictures, newspapers, magazines, story books, daignkey chains, miniature landmarks, menucarmisgss parts of
clothing like hats, gloves, ties, stamps, currerioys, musical instruments, travel brochures, vidand movies while
practicing thespeaking or writing skills in thegat language. Learners can perform role plays thithr classmates about

an allocated item from the target language culame transfer the knowledge acquired in real lifeterts.

Native language teachers as cultural assetdlost classroom environments in the present dagsraxed with
learners from different cultures and ethnic growps] in countries like Oman students have no oppitigs to interact
with students from target language culture. In sadtenario, native language teachers can be dniitéhe classroom as

skilled resourcesto contribute to real life consesdd cultures of native speakers of the language.

Use of Tongue Twisters in Teaching English Pronunation: The use of tongue twisters in speaking classes is
interesting and fun activity which the teachersldauilize to practice pronunciation. Teachers a&o choose appropriate
tongue twisters to teach grammatical elements igliem There are plenty of tongue twisters that fit inaddress
pronunciation problems and the topic of the les$orthe latter case, teachers can use a tongugéetws help students
remember a word or phrase. Teachers should plavit@st about tongue twisters to enable studamtdser standhe
traditional English-speaking culture and align ithmhe learner’s culture. Once students get morafortable with the
pronunciation they can begin to make their own tentyisters in the target language and displaygpssif them in the

classroom.

Ways to Explore Target Language Culture: A classroom survey may give an insight to the leesn
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interests on topics related to target languagaiaitind design assignments as per their inteir@stsptiore the habits and

customs of the native speakers of the English laggulLearners may be directed to different websites

Explore the Culture of the English Speaking Countres: The teachers can encourage learners to make posters
and collages about different aspects of the Englidture. These activities promote a cultural awaess and facilitate

opportunities for students to develop the Englisigliage skills.

Course Books as Main source of Target Language Cuite: The course book is the main source for classroom
activities and they include different topics andtext. Idioms and proverbs can be used to presentapics like food,
health, weather to name a few. They can be alst taseeach grammar items and lexis. The use ofgrb®/and idioms

bring students closer to the target language @lhnd become aware of how the native speakersthieworld.

The following table shows how idioms and proverbald be aligned to the topic as given in the colnsek Q

skills Book 3 Reading and Writing:

Table 1
L,ilrgt Name of the Topic Proverb Idiom
1 How do you make a first good impression? il;i]rs:ei?spi);ission Is the best Proof is in eating the pudding
2 What makes food taste good? ,:lez;)ple a day keeps the doctor You are what you eat
3 What does it take to be successful? Practice snalem perfect Bring the house down
4 How has technology affected your life? msgﬁzzi;y Is the mother of Man of his own invention
5 Why do people help each other? A friend in neaglfriend indeed| bosom friends
6 Does advertising help or harm us? V(\)/Qfdlsc’k is worth a thousand On the bandwagon
7 Why do people take risks Fortune favors the bold To bell the cat
8 How can we make cities better places to livep dGard bad make a city \é\/:nqur']z Rome, do as the
9 gi?f\grgﬁze%sma” amount of money make a b gStealing leads to poverty Penny wise, Pound foolish
10 Egs??eome communicate better now than in t“?A\Ctions speak louder than words| Pen is mightier than the sword-
DISCUSSIONS

Finally, the study shows that aligning the learsetlture with the target language culture is etssefor second
language acquisition. In the absence of culturtdgration, learners experience negative out cornel as becoming
close-minded, rejection and egocentrism. They fetereotypes and are intolerant to groups of pethle come from
diverse cultures. For this reason, the teachersllshbe intermediaries between the two cultures @edte innovative

instructional activities to align the two cultures.

CONCLUSIONS

This paper has discussed the role of the sociar@lland psychological factors and their impactlamguage
acquisition, focusing on the role of culture in teaching of English as a foreign language. Thdyshegan by exploring
socio-cultural factors of the Omani learners and fisychological factors explained by the affectid@main, which

recognized the negative impact of these factodeaming English and the diversity of learnerslassrooms.

It is essential for teachers to be aware of théurall diversity among learners in classrooms armmbriporate

culture in the language both semantically and pegm@lly. Emphasizing cultural contents and alignthe L1 culture
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with the target language culture is interesting anadivating in language learning.

This study highlighted how authentic materialspids and proverbs which use authentic language dmulased
iNEFL classrooms. First, teachers should innoviagdr teaching practices taking into consideratios fearning styles of

the studentsas well as their cultural diversityngishe course books and creating innovative teachiaterials.

Finally, the learners maybe motivated to respeettdrget language culture through appropriate unstmnal

strategies.

This study concludes that socio-cultural and pshagioal factors indeed have an impact on languaggiaition.
The onus lies on the teachers’ role in aligningld@ner’s culture with the target language cultap@ropriately, for the

learner’'s improvement in cultural knowledge anduestl negative learning outcomes.
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